Lowther Primary School SEND Policy

1.0 Document Control, Approval and Review

1.1Policy details

Detail Information
School Lowther Primary School
Policy title SEND Policy
Policy owner Charlotte Hammant
Approved by Governing body and Headship Team
Publication date July 2026
Review date July 2027
SEND Governor

This policy applies to Lowther Primary School and should be read alongside the
school’s SEND information report. The policy explains the school’s principles,
responsibilities and procedures. The SEND information report provides current,
accessible information about the provision available to children and families.

1.2 Approval and accountability

The governing body or academy trust approves this policy and holds the school
to account for its implementation. Approval, review and any amendments will be
recorded through the school’s governing body or academy trust procedures.

The headteacher, Special Educational Needs Coordinator (SENCO), senior
leadership team, teaching staff and support staff are responsible for
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implementing the policy in practice. The named SEND governor provides strategic
oversight and appropriate challenge, while respecting the professional
responsibilities of the headteacher and SENCO in relation to individual pupils.

1.3 Publication and accessibility

This policy will be published on the school website and made available on request
in an accessible format. Families may request alternative formats, enlarged text,
electronic copies or support to understand the policy by contacting the school
office.

The separate SEND information report will be published on the school website,
reviewed and updated at least annually, and kept consistent with this policy.
Current local offer, SENDIASS, accessibility and complaints information will be
checked before publication.

1.4 Policy review arrangements

The SENCO and senior leadership team will review this policy annually, taking
account of:

e Changes to legislation or statutory guidance.

e Updates to the SEND Code of Practice.

e Changes to local authority procedures or the local offer.

e Safeguarding, attendance, accessibility or equality requirements.
¢ Inspection and accountability arrangements.

e Feedback from pupils, parents, staff and external professionals.

e Evidence about the effectiveness and impact of SEND provision.

An earlier review will take place where a significant change affects the school’s
SEND duties, provision, staffing, governance arrangements or legal responsibilities.

2.0 School Context, Vision and Scope

2.1School context

Lowther Primary School is an inclusive mainstream primary school with high
expectations for all pupils. We believe that every child should receive an
education that enables them to achieve and develop their individual potential.

Our SEND provision promotes:
¢ Achievement and individual potential.
e Confidence, independence and wellbeing.

e Alove of learning.



e Fullinclusion in all aspects of school life.
e Positive relationships and participation.

e Successful transition between classes, schools and, where relevant,
towards adulthood.

We recognise and celebrate different strengths, interests, identities and ways of
learning. Children with SEND are encouraged to participate in lessons, clubs, trips,
performances, leadership opportunities, sports, the school council and the wider
life of the school. Reasonable adjustments are made where necessary to ensure
that pupils can participate meaningfully and safely.

2.2 Purpose of the policy

This policy sets out how Lowther identifies, assesses and supports pupils with
special educational needs and disabilities. It explains how the school works with
pupils, parents, the local authority, health services, social care and other
professionals.

The policy does not provide a complete description of every current service or
intervention. Families should refer to the SEND information report for up-to-date
information about the types of need supported, staff expertise, equipment,
arrangements for transition, complaints and external advice.

2.3 Definition of SEND

Under the Children and Families Act 2014, a child or young person has special
educational needs where they have a learning difficulty or disability which calls
for special educational provision to be made for them.

A child has a learning difficulty or disability if they:

e Have a significantly greater difficulty in learning than the majority of others
of the same age; or

e Have a disability which prevents or hinders them from making use of
educational facilities of a kind generally provided for others of the same
age.

A child is disabled under the Equality Act 2010 where they have a physical or
mental impairment which has a long-term and substantial adverse effect on
their ability to carry out normal day-to-day activities. A pupil may therefore be
disabled without having SEND, or may have SEND and be disabled. The school will
consider both sets of duties carefully.

SEND is not determined solely by attainment, diagnosis or a label. The school
considers each pupil’s strengths, needs, barriers, circumstances, views and
response to support.



2.4 Scope and whole-school responsibility

SEND is a whole-school responsibility. This policy applies across:

Teaching and learning.

Assessment and reporting.

Attendance and punctuality.

Behaviour and emotional wellbeing.
Safeguarding.

Admissions and fair access.

Educational visits and residential activities.
Clubs, performances, sports and enrichment.

Medical, physical and personal care arrangements.

The class teacher remains responsible for the education and progress of every
pupil in their class, including pupils with SEND. The SENCO coordinates provision
and supports staff, but does not replace the teacher’s responsibility.

2.5 Principles and outcomes

Lowther will work in accordance with the principles of the SEND Code of Practice.
Provision will aim to achieve positive outcomes in learning, communication,
participation, independence, relationships, wellbeing and preparation for future
education, employment and training.

The school’s approach is based on:

Involving pupils and parents in decisions.
Listening to children’s communication, views and aspirations.
Maintaining high expectations and ambition.
Identifying needs early.
Providing inclusive, evidence-informed teaching.
Removing or reducing barriers to learning and participation.
Making reasonable adjustments.
Using a graduated approach which is reviewed for impact.
Working openly and effectively with relevant professionals.
Using resources responsibly.
Supporting successful transitions.
Promoting equality, dignity, safety and belonging.

4



3.0 statutory Framework, Roles and Responsibilities

3.1Legislative and statutory framework

This policy has regard to and complies with the school’s duties under:

Part 3 of the Children and Families Act 2014.

The Equality Act 2010.

The Education Act 1996.

The Education and Inspections Act 2006.

The Health and Safety at Work etc. Act 1974.

The Special Educational Needs and Disability Regulations 2014.
The UK General Data Protection Regulation.

The Data Protection Act 2018.

The school uses its best endeavours to secure the special educational provision
required by pupils with SEND and has regard to the SEND Code of Practice: 0 to 25
years. The school cooperates with the local authority and relevant health and
social care partners and involves children and parents in decisions about
provision.

3.2 statutory guidance and linked policies

This policy is implemented alongside the current versions of:

Special educational needs and disability code of practice: 0 to 25 years.
Keeping Children Safe in Education.

Working Together to Safeguard Children.

Supporting pupils at school with medical conditions.
The national curriculum in England.

School attendance guidance.

Guidance on suspension and permanent exclusion.
School admissions and fair access guidance.
Alternative provision guidance.

Children missing education guidance.

Accessibility planning guidance.

Equality Act 2010: Technical Guidance for Schools.



Guidance relating to the National Professional Qualification for Special
Educational Needs Coordinators.

Relevant school policies include:

Equality policy.

Accessibility plan.

Safeguarding and child protection policy.
Behaviour policy.

Admissions policy.

Educational visits policy.

Medical conditions policy.

Supporting pupils with medical conditions policy.
Attendance policy.

Complaints policy.

Data protection and privacy procedures.

3.3 Governing body or academy trust

The governing body or academy trust is responsible for ensuring that the school
meets its statutory duties. It will:

Ensure that the school uses its best endeavours to secure required special
educational provision.

Ensure that appropriate SEND arrangements are established and
implemented.

Appoint a named SEND governor.
Monitor the quality and impact of SEND provision.

Review information about progress, attendance, exclusions, participation
and wellbeing.

Ensure that suitable staffing, resources and training are available.

Ensure that the SEND information report is published and reviewed
annually.

Monitor compliance with Equality Act duties and the accessibility plan.

Receive information about Education, Health and Care Plan provision and
annual reviews.

Provide strategic challenge and oversight.



e Ensure that concerns and complaints are handled through the school’s
procedures.

Governors or trustees will not direct individual teaching decisions or seek
confidential information unnecessarily. Their role is to ensure that the school has
effective systems, resources and accountability.

3.4 Headteacher and senior leadership

The headteacher and senior leadership team are responsible for implementing
this policy and creating an inclusive culture. They will:

e Ensure that SEND is a whole-school priority.

Support the SENCO to fulfil the role effectively.
e Allocate appropriate time, staffing and resources.
e Ensure that staff understand their responsibilities.

e Monitor the accessibility and inclusiveness of teaching, behaviour and
attendance systems.

e Respond promptly where a pupil’'s needs are not being met.

e Ensure that safeguarding arrangements include appropriate adjustments
for pupils with SEND.

e Promote effective partnership with parents, the local authority and external
services.

e Report relevant information to governors or trustees.

3.5 SENCO

The SENCO is Mrs Charlotte Hammant. Her usual working days are Monday,
Tuesday and Wednesday. The most direct contact is
sendco@lowther.richmond.sch.uk, subject to confirmation before publication.
Appointments may also be requested through the school office.

The SENCO is a qualified Speech and Language Therapist, is a member of the
Royal College of Speech and Language Therapists, is registered with the Health
and Care Professions Council and holds an MSc in Joint Professional Practice. The
school will ensure that the SENCO meets all current statutory qualification and
role requirements. The school will confirm the status and completion of the
National Professional Qualification for Special Educational Needs Coordinators
(NPQ SENCO), including any applicable transitional arrangements.

The SENCO wiill:

e Coordinate the day-to-day operation of SEND provision.



Advise on the graduated assess-plan-do-review approach.

Coordinate SEN support and provision specified in Education, Health and
Care Plans.

Liaise with pupils, parents, teachers, support staff, governors and external
professionals.

Maintain accurate and proportionate SEND records.

Coordinate Education, Health and Care Plan annual reviews.

Contribute to requests for Education, Health and Care needs assessments.
Monitor the effectiveness and impact of provision.

Support transition between classes, phases and schools.

Contribute to the SEND policy and SEND information report.

Coordinate staff development and specialist advice.

Work with the designated teacher for looked-after and previously looked-
after children.

Attend relevant local authority, locality and professional network meetings.

Escalate concerns where the school cannot secure required provision.

3.6 Teachers, support staff and area champions

The class teacher is responsible for planning, teaching, assessing and reviewing
the education and progress of each pupil. Teachers will:

Use high-quality teaching and ordinarily available provision.

Know the strengths, needs, outcomes and reasonable adjustments of
pupils with SEND.

Plan accessible and ambitious learning.
Communicate with pupils and parents.
Record and review relevant information.

Direct and evaluate additional support.

Teaching assistants and learning support assistants will work under the direction
of the class teacher and SENCO. They will promote access, participation and
independence, contribute to observations and reviews, and avoid creating
unnecessary adult dependency. Learning support assistants may provide
individualised support through a timetabled package, including provision
specified in an Education, Health and Care Plan.

Area champions will support one of the four broad areas of need:
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¢ Communication and interaction.

e Cognition and learning.

e Social, emotional and mental health.
e Sensory and/or physical needs.

Champions will receive appropriate training, share strategies and resources,
support colleagues, contribute to provision development and report to the SENCO
and senior leadership team. They will not replace the SENCO'’s statutory
responsibilities or provide specialist advice beyond their training.

3.7 Pupils and parents

Pupils and parents are partners in planning and reviewing support. Pupils are
encouraged to share:

Their strengths, interests and aspirations.

What helps or hinders their learning.

Their views about targets, interventions and adjustments.

Their experience of safety, belonging and wellbeing.
e Their priorities for transition.

Parents are encouraged to share relevant information, attend meetings,
contribute to planning and reviews, and provide feedback about the impact of
support at home and school.

4.0 Identification of Needs and the Graduated Approach

4.1 Early identification

Lowther monitors the progress and participation of all pupils. Possible SEND may
be identified through:

e Teacher observation and professional knowledge.

e Baseling, curriculum and statutory assessment information.
e Pupil and parent discussions.

e Attendance, behaviour and wellbeing information.

¢ Communication and language development.

e Review of previous school records.

e Reports from health, social care or other professionals.

e Monitoring access, participation, independence and relationships.



e A pupil’'s response to ordinarily available provision.

Slow progress does not automatically indicate SEND. The school will consider
teaching, attendance, health, language, emotional wellbeing, relationships, home
circumstances and other relevant factors. Equally, SEND will not be assumed to be
the only explanation for slow progress.

Where concerns arise, the class teacher will discuss them with the SENCO and
parents. The school may provide additional support while further information is
gathered. Decisions will be explained clearly and recorded.

4.2 Four broad areas of need

Provision is planned with reference to the four broad areas described in the SEND
Code of Practice:

e Communication and interaction, including speech, language,
communication and social interaction needs.

¢ Cognition and learning, including specific learning difficulties and needs
affecting learning, memory, processing or attainment.

* Social, emotional and mental health, including needs affecting emotional
regulation, relationships, mental health and behaviour.

» Sensory and/or physical needs, including hearing, vision, physical access,
medical and sensory processing needs.

These areas support planning but are not labels that define a child. A pupil may
have needs in more than one areaq, and their identity, strengths, culture, language
and circumstances will be considered.

4.3 Ordinarily Available Provision

Quality-first teaching and Richmond'’s Ordinarily Available Provision guidance
provide the foundation for support available to all pupils. This may include clear
routines, accessible language, visual supports, flexible grouping, modelling,
scaffolding, processing time, adapted resources, planned movement or sensory
breaks and appropriate assessment arrangements.

Ordinarily available provision is distinct from additional SEN support. The school
will make appropriate provision for all pupils through high-quality teaching while
also providing additional support where a pupil’s needs require it. Provision
specified in an Education, Health and Care Plan will be delivered in addition to, or
alongside, ordinarily available provision as required by the plan.

4.4 Assess, plan, do, review

The school uses a graduated approach.
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Assess: The school identifies strengths, barriers and needs through assessment,
observation, discussion and relevant professional advice. Attendance, health,
wellbeing, communication, relationships, independence and the learning
environment are considered. The pupil and parents are involved.

Plan: The school agrees meaningful and measurable outcomes, provision,
responsibilities, resources and review dates. Reasonable adjustments and any
specialist recommendations are recorded. Staff working with the pupil are
informed of relevant strategies and outcomes.

Do: The class teacher remains responsible for teaching and progress. Agreed
classroom adaptations, interventions and specialist recommendations are
implemented. Support staff work under the teacher’s direction and record
relevant observations.

Review: The school reviews progress towards outcomes with the pupil and family.
It considers the impact of provision rather than attendance at an intervention
alone. Provision may be adapted, intensified, replaced or ended. Specialist advice
or an Education, Health and Care needs assessment may be considered where
necessary.

4.5 Lowther’s three internal stages of support

Lowther uses three internal stages to organise support. These are school
arrangements, not statutory categories, and all operate within the assess-plan-
do-review cycle.

Stage 1: Monitored support

A pupil may be placed on monitored support where a concern has been raised
but evidence is not yet sufficient to identify longer-term SEN support. Entry may
follow teacher or parent concern, assessment information, attendance or
wellbeing information, or observation of a barrier to participation.

Provision may include ordinarily available classroom strategies, a short-term
target, additional observation, a targeted group or communication with parents.
The class teacher records the concern, actions and review date. The pupil’s views
are sought in an age-appropriate way.

Progress is normally reviewed through termly pupil progress meetings, or sooner
where needed. The pupil may move to Stage 2 if evidence indicates that
additional SEN support is required. They may exit monitored support when
progress and participation are secure and no additional monitoring is needed.

Stage 2: SEN support

A pupil may receive SEN support where evidence indicates that they require
provision additional to or different from ordinarily available provision. Entry follows
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discussion with the pupil and parents, consideration of assessment and
classroom evidence, and professional judgement by the class teacher and
SENCO.

Provision may include targeted teaching, adapted resources, structured
intervention, communication support, social and emotional support, additional
assessment or advice from an external professional. A pupil plan or provision
map will identify outcomes, staff, frequency, duration and review arrangements.

Progress is reviewed at least termly and communicated to parents. The pupil may
move to Stage 3 where needs remain significant despite sustained, reviewed SEN
support. They may return to monitored support or exit the SEN register where
evidence shows that additional provision is no longer required.

Stage 3: Enhanced or specialist support

A pupil may receive enhanced or specialist support where their needs are
complex, persistent or significant, or where specialist advice is required. Provision
may include intensive targeted support, specialist equipment, advice from
educational psychology or other professionals, or provision linked to an Education,
Health and Care Plan.

The SENCO coordinates evidence, provision and communication with the family
and professionals. Outcomes, responsibilities and review dates are recorded. The
school will consider whether an Education, Health and Care needs assessment
should be requested where the pupil’'s needs cannot reasonably be met through
ordinarily available provision and SEN support.

Provision is reviewed at least termly and through statutory annual reviews where
an Education, Health and Care Plan is in place. Movement between stages or exit
from the SEN register is based on evidence, consultation and professional
judgement.

4.6 SEN register and escalation

The SENCO maintains the SEND register and ensures that staff have access to
information needed to support pupils safely and effectively. Placement on the
register is not permanent. A pupil may remain on the register for a short or
extended period, depending on their needs and response to provision.

Before a pupil is added to or removed from the register, the school will consider
evidence, consult the pupil and parents where appropriate, and record the
decision. The school will explain decisions and identify next steps.

Where SEN support is not sufficient, the SENCO may seek specialist advice or
support a request for an Education, Health and Care needs assessment. A request
may be made by the parents, the school or another permitted body. The local
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authority makes decisions about assessment and whether to issue an Education,
Health and Care Plan.

5.0 Inclusive Curriculum, Teaching, Assessment and Intervention

5.1 National Curriculum entitlement

Pupils with SEND are entitled to access the National Curriculum and a broad,
balanced and ambitious curriculum. Teachers will set suitable learning
challenges, respond to diverse needs, remove or reduce barriers and use
assessment to identify next steps.

The intended learning will be preserved wherever possible. Differentiation will not
routinely mean providing easier work or a permanently narrowed curriculum.
Where a curriculum is significantly modified, this will be justified by assessed
need, agreed through appropriate planning and reviewed regularly.

5.2 High-quality teaching

High-quality teaching is the first response to difficulties in learning. It may include:
e Explicit instruction and clear modelling.
e Accessible language, instructions and vocabulary.
e Systematic checking of understanding.
e Appropriate questioning and processing time.
e Flexible grouping and carefully planned peer support.
¢ Scaffolding which is gradually removed.
e Retrieval, repetition, spaced practice and overlearning.
e Pre-teaching of vocabulary and concepts.
e Visual, oral, practical and multisensory representations.
e Predictable routines and clear transitions.
e Direct teaching of communication and self-regulation.
e Assistive technology where appropriate.
e Opportunities to practise independence.

Most class teaching at Lowther is to mixed-attainment groups. Targeted English,
mathematics, phonics, writing and other groups may be used where they are
appropriate to identified needs and do not unnecessarily restrict participation in
classroom learning.
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5.3 Adaptations and reasonable adjustments

Teachers may adapt:

Resources, text size, layout, colour and presentation.

The amount and form of written recording.

Instructions, coommunication methods and visual supports.
Seating, lighting, sound and classroom layout.

The pace, sequence and amount of practice.

Assessment arrangements and means of demonstrating learning.
Routines, transitions and access to breaks.

Participation in trips, clubs, performances and assemblies.

Adjustments will be reasonable, proportionate and based on the individual pupil’s
needs. They will be shared with relevant staff and reviewed for impact.

5.4 Assessment and progress

Assessment will be accessible, proportionate and used to improve teaching.
Evidence may include:

Curriculum-based assessment.

National Curriculum assessment information.
Phonics and reading information.

Writing and mathematics evidence.
Communication and language outcomes.
Independence, participation and self-regulation.
Attendance, wellbeing and relationships.
Pupil voice and self-assessment.

Parent feedback.

Professional advice.

Intervention outcomes.

Observation and work scrutiny.

The school will not rely solely on published attainment data. Progress may include
improved communication, independence, confidence, participation, emotional
regulation and access to learning.
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5.5 Evidence-informed interventions

Every intervention will have:
e A clearly identified need.
¢ A meaningful intended outcome.
e An evidence-informed rationale.
e Baseline information.
e Named, trained staff.
e An agreed frequency and duration.
e A planned review date.
e Appropriate progress measures.
e A decision to continue, modify or end the intervention.

Lowther may use targeted English and mathematics groups, phonics support,
writing interventions, Lego-based therapy, touch typing, Socially Speaking and
fine motor development activities where these are appropriate to individual
needs. The school will review the evidence base and local impact of interventions
and adapt provision for current pupils.

Where appropriate, the school will draw on the Education Endowment
Foundation’s five-a-day principles:

e Explicit instruction.

e Metacognition and self-regulated learning.
e Scaffolding.

¢ Flexible grouping.

e Use of technology.

Interventions supplement, rather than routinely replace, high-quality classroom
teaching.

5.6 Support staff deployment

Teaching assistants and learning support assistants will:
e Work under the direction of the class teacher.

e Understand the pupil’'s outcomes, strategies, communication profile and
safeguarding needs.

e Increase access, participation and independence.

e Support pupils to work with and learn from their peers.
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e Avoid unnecessary adult dependency.

e Contribute to observation and review.

e Provide feedback to the teacher.

¢ Not routinely replace teacher interaction or high-quality teaching.

The class teacher remains accountable for planning, teaching and evaluating the
progress of pupils receiving support.

6.0 Participation, Accessibility, Equality, Safeguarding and Wellbeing

6.1 Pupil and parent participation

Pupils and parents will be involved in identification, assessment, target-setting,
provision reviews, Education, Health and Care Plan processes and transition
planning. The school will:

e Ask pupils what helps them learn and feel safe.

e Use communication methods suited to the individual child.

e Provide accessible information and alternative formats.

o Offer interpreters or communication support where required.

¢ Give families reasonable notice of meetings.

¢ Invite parents to share strengths, priorities and concerns.

e Record agreed actions and provide clear follow-up information.

e Explain decisions, including decisions not to place a pupil on the SEND
register.

e Signpost impartial advice and disagreement resolution services.

Children may contribute through discussion, questionnaires, self-assessment,
personal targets, review meetings, creative communication, observation or
support from a trusted adult.

6.2 Equality and reasonable adjustments

The school will comply with the Equality Act 2010 and will not unlawfully
discriminate against disabled pupils. It will seek to prevent:

e Direct discrimination.
e Indirect discrimination.
e Harassment.

e Victimisation.
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e Unlawful exclusion or less favourable treatment.

The school will make reasonable adjustments where a disabled pupil would
otherwise be placed at a substantial disadvantage. Decisions about adjustments
will consider the pupil’s needs, views, safety, dignity and participation. The impact
of decisions on protected groups will be monitored.

6.3 Accessibility

The accessibility plan sets out planned improvements to the physical
environment, curriculum access and the delivery of information. Arrangements
may include:

e Accessible routes, rooms and facilities.

e Alternative formats and accessible digital information.

¢ Communication aids and augmentative communication.

e Hearing and visual access arrangements.

e Sensory adaptations.

e Adapted assessments and examination arrangements where applicable.
e Accessible trips, clubs, performances and assemblies.

¢ Individual evacuation and emergency arrangements.

e Adapted equipment and furniture.

e Appropriate support for personal care and mobility.

Lowther’s building is substantially accessible for pupils and adults with physical
disabilities. Individual arrangements will nevertheless be assessed and reviewed
according to need.

6.4 safeguarding pupils with SEND

The school recognises that children with SEND may face additional safeguarding
risks, including difficulties commmunicating concerns, increased dependence on
adults, social isolation, bullying, exploitation or misunderstanding of behaviour.

Safeguarding procedures will:
¢ Include pupils with SEND in safeguarding education and prevention work.

e Use accessible communication, visuals and alternative methods where
needed.

e Consider communication, cognition, sensory and emotional needs when
responding to concerns.

e Ensure that staff know how to identify, report and record concerns.
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e Follow local safeguarding partnership procedures.
e Use early help and multi-agency working where appropriate.

e Take action where SEND coexists with neglect, abuse, exploitation or poor
mental health.

¢ Share information lawfully, necessarily and proportionately.

¢ Manage allegations concerning staff and volunteers in accordance with
statutory procedures.

¢ Make reasonable adjustments to safeguarding processes without reducing
protection.

The designated safeguarding lead and SENCO will work together where a pupil’'s
SEND affects their communication, vulnerability or access to safeguarding
support.

6.5 Social, emotional and mental health

The school uses relationship-based and trauma-aware practice where
appropriate. Support may include:

e Early identification of emotional and mental health needs.

e Trusted-adult arrangements.

e Emotional literacy and regulation strategies.

e Positive behaviour support.

e Adapted routines and expectations.

e Anti-bullying and anti-discrimination measures.

e Opportunities to build confidence and belonging.

e Support from the Mental Health Support Team where appropriate.

e Referral to child and adolescent mental health services (CAMHS) where
necessary.

e Early help and family support.

The school will monitor whether pupils with SEND experience disproportionate
sanctions, absence, suspension or exclusion and will consider reasonable
adjustments and safeguarding factors before decisions are made.

6.6 Medical, physical and sensory needs

The school will follow its policies on supporting pupils with medical conditions,
health and safety and educational visits. Individual arrangements may address:

¢ Medical equipment and medication.
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e Personal care.

e Moving and handling.

e Physical access and mobility.

e Sensory needs.

e Risk assessment.

e Trips and visits.

e Emergency evacuation.

e Staff training.

¢ Communication with health professionals and families.

Health provision delivered by an external agency remains the responsibility of
that agency, although the school will implement relevant advice and provision
specified in an Education, Health and Care Plan.

7.0 Specialist Support, Multi-Agency Working and Education, Health and Care
Plans

7.1 Specialist and multi-agency collaboration

Lowther works with relevant professionals, including:
e Educational psychology.
e Speech and language therapy.
e Occupational therapy.
e School nursing.
e Mental health services.
o CAMHS.
e Social care and family support services.
e Specialist teachers and sensory impairment services.
e Other services identified through assessment.

The SENCO coordinates referrals and communication. The school will obtain the
pupil’s and parents’ views, seek consent where appropriate, provide relevant
evidence, record recommendations, agree responsibilities and review
implementation.

The school may seek advice from educational psychology where existing support
has not had the required impact or where more detailed assessment or
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consultation is needed. Educational psychology time available to the school will
be allocated according to need.

Speech and language therapy and occupational therapy may be provided
through local authority or health arrangements, including provision specified in
an Education, Health and Care Plan. The school will deliver the educational
provision it is responsible for and will liaise with external services about their
responsibilities.

External referral does not replace the school’s duty to provide ordinarily available
provision and SEN support.

7.2 Education, Health and Care needs assessments

Where a pupil’'s needs cannot reasonably be met through ordinarily available
provision and SEN support, the school may contribute to, or request, an Education,
Health and Care needs assessment by the local authority. Parents and young
people may also request an assessment.

The school’s evidence will include:
e The pupil’s strengths, views and aspirations.
e Parents’ views and priorities.
e The nature and extent of identified needs.
e Progress and assessment information.
e Provision already implemented and its impact.
e Outcomes sought.
e Specialist reports and advice.
e Attendance, participation, independence and wellbeing information.
e The views of relevant professionals.

The school will support families to understand the process and signpost impartial
advice from SENDIASS and the local authority.

7.3 Education, Health and Care Plans

An Education, Health and Care Plan is issued by the local authority following an
Education, Health and Care needs assessment. It describes the child’s special
educational needs and, where relevant, health and social care needs. It specifies
outcomes, the special educational provision required and relevant health or
social care provision.

The school will:
e Deliver the special educational provision specified in the plan.
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e Ensure that staff understand the provision and outcomes.
e Record provision in appropriate plans, maps and timetables.
e Contribute evidence and advice to assessments and reviews.

¢ Notify the local authority promptly if it is unable to deliver specified
provision.

e Support transition and preparation for adulthood where relevant.
e Work with parents, the pupil and professionals.

An Education, Health and Care Plan does not automatically provide funding
directly to the school. Funding arrangements are determined through the local
authority and, where relevant, the high-needs funding system.

7.4 Annual reviews

The school will review each Education, Health and Care Plan at least annually, in
accordance with statutory requirements. The SENCO will:

¢ Invite the pupil, parents, local authority and relevant professionals.
e Seek the pupil's and parents’ views, aspirations and priorities.

e Review progress towards outcomes.

e Review whether specified provision is being delivered.

e Consider changes in need, provision and preparation for transition.
e Record decisions and agreed actions.

e Share the review report with the local authority.

¢ Notify the local authority of proposed changes or concerns.

Annual reviews will be accessible and arranged with sufficient notice. The pupill
will be supported to participate in a way appropriate to their age, understanding
and communication.

7.5 Health and social care provision

The school distinguishes between:
e Ordinarily available provision available to pupils through inclusive teaching.
e SEN support arranged and delivered by the school.

¢ Special educational provision specified in an Education, Health and Care
Plan.

e Health or social care provision delivered by external agencies.
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The school will cooperate with health and social care partners but will not
describe external services as school provision unless the school is responsible for
delivering that provision.

8.0 staffing, Training, Resources and Provision Management

8.1 Staff development

SEND training is part of the school’s continuing professional development
programme. Training will reflect the needs of pupils and may include:

¢ Whole-school SEND practice.

e Communication and language.

e Dyslexia-informed practice.

e Cognition and learning.

e Social, emotional and mental health.

e Sensory and physical needs.

e Safeguarding pupils with SEND.

e Equality, reasonable adjustments and accessibility.
e Assistive technology and accessible resources.

¢ Inclusive assessment and intervention.

Staff receive training from school leaders, the SENCO, educational psychology,
specialist teachers, speech and language therapy and other relevant
professionals. Support staff receive regular training and opportunities for
problem-solving with teachers and the SENCO.

8.2 Area champions

Area champions will:

e Develop expertise in an agreed broad area of need.

Attend relevant training and maintain appropriate knowledge.

e Share practical strategies and resources with colleagues.

e Support classroom teams to apply inclusive approaches.

e Contribute to reviewing provision and identifying development priorities.
e Work with the SENCO on whole-school improvement.

e Report activity, training needs and impact to the SENCO.
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8.3 Resources and equipment

Resources, equipment and assistive technology will be identified according to
assessed need. The school will consider:

e The pupil’'s views and preferred methods of access.
e Professional advice.

e Safety and accessibility.

e Staff training requirements.

e Compatibility with classroom learning.

e Theimpact on participation and independence.

¢ Maintenance, review and value for money.

Equipment will not be provided solely because it is available; its use and impact
will be reviewed.

8.4 Provision mapping and timetabling

Provision maps, pupil plans and timetables will record:
¢ Identified need and strengths.
e Intended outcomes.
e Provision and reasonable adjustments.
¢ Named staff.
e Frequency and duration.
e Resources and specialist advice.
e Review dates.
e Evidence of impact.

Provision will support participation in ordinary classroom learning wherever
appropriate. Timetables will be reviewed to ensure that interventions do not
unnecessarily remove pupils from important curriculum, social or enrichment
opportunities.

8.5 Funding and value for money

Resources will be allocated responsibly through the school’s delegated funding
arrangements and relevant local authority high-needs procedures. The school
will not assume that an Education, Health and Care Plan provides funding directly.

Leaders will evaluate value for money by considering whether provision improves
outcomes, participation, independence, wellbeing and access. The number of
interventions delivered is not, by itself, evidence of effective provision.
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9.0 Attendance, Behaviour, Admissions, Exclusions and Transition

9.1 Attendance and inclusion

The school will identify and reduce barriers to attendance and participation for
pupils with SEND. It will consider:

e Physical, sensory and communication barriers.

e Anxiety, emotional wellbeing and mental health.

e Bullying, relationships and belonging.

e Medical needs and appointments.

e Transport and family circumstances.

o Difficulties with routines, transitions or the school environment.
e Reasonable adjustments and early help.

Attendance information will be analysed by SEND status and need. Where
absence is persistent or increasing, the school will work with the pupil, family, local
authority and other services to understand the reasons and agree support.

9.2 Behaviour, suspension and exclusion

Behaviour systems will be inclusive, proportionate and lawful. The school will
consider whether SEND, disability, communication, sensory, medical, emotional or
safeguarding factors affect behaviour before applying sanctions.

The school will:
e Use positive behaviour support and reasonable adjustments.
e Teach expectations and provide accessible reminders.
e Monitor disproportionate sanctions.
e Work with pupils and families to understand triggers and barriers.
e Seek specialist advice where appropriate.
e Follow statutory procedures for suspension and permanent exclusion.

e Ensure that SEND is not used as a reason for unlawful exclusion or
discriminatory treatment.

9.3 Admissions and fair access

Lowther will comply with current admissions and fair access requirements. SEND
or disability will not be used unlawfully to:

e Refuse admission.

¢ Impose unlawful conditions.
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e Encourage a parent to withdraw a pupil.
e Restrict access to the curriculum or school life.

The school will gather relevant information before admission where possible and
plan reasonable adjustments and transition support.

9.4 Transition arrangements

Transition planning will reflect individual needs and may include:
e Entry into early years and Reception.
¢ Movement between classes and key stages.
e Mid-year admissions and transfers.
e Primary-to-secondary transfer.
e Changes in staff or provision.
e Transition following assessment or diagnosis.
e Preparation for adulthood where relevant.

The school will use early information sharing, enhanced visits, visual timetables,
photographs, social stories, pupil-led information, joint meetings and timely
transfer of records. For secondary transfer, parents of pupils with Education,
Health and Care Plans will be reminded of relevant preference deadlines and
information about local provision.

When the receiving school is known, the Lowther SENCO will liaise with its SENCO,
share relevant documentation and discuss outcomes, assessments, provision
and safeguarding information lawfully. The child will be prepared for the move
and offered an appropriate transition visit or programme. Provision will be
reviewed soon after transition.

9.5 Alternative provision and children missing education

The school will follow current statutory guidance on alternative provision and
children missing education. It will work with the local authority where a pupil is at
risk of missing education, requires alternative provision or is absent from school
for an extended period. SEND needs, safeguarding, education quality and
reintegration will be considered in all arrangements.

10.0 Information, Records, Confidentiality, Complaints and Disagreement
Resolution

10.1SEND records

The school will maintain accurate, proportionate and secure records, including:
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¢ Identification and assessment information.
e Pupil and parent views.

e Assess-plan-do-review records.

¢ Intervention plans and reviews.

e Professional reports.

e Education, Health and Care Plans.

e Annual review records.

¢ Reasonable adjustment arrangements.
e Provision maps and timetables.

e Accessibility arrangements.

e Complaints, concerns and actions.

Records will be shared with relevant staff on a need-to-know basis and
transferred securely when a pupil changes school.

10.2 Data protection and confidentiality

SEND information will be processed in accordance with the UK General Data
Protection Regulation, the Data Protection Act 2018, the school privacy notice and
records-management procedures.

Information will be accurate, relevant, limited to what is necessary and retained
securely for the appropriate period. Families may exercise their data protection
rights through the school’s published procedures.

10.3 Information sharing

Information will be shared lawfully, necessarily and proportionately with people
who need it to support the pupil or protect them from harm. The school will seek
consent where appropriate, explain how information will be used and respect
confidentiality.

Safeguarding information will not be withheld or delayed where there is a lawful
basis to share it to protect a child. Staff must follow the safeguarding and
information-sharing procedures and report concerns to the designated
safeguarding lead.

10.4 Complaints
Concerns should normally be raised as soon as possible with:
e The child’s class teacher.

e The SENCO.
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e The headteacher or a member of the senior leadership team.

The school will seek to resolve concerns through discussion, review of provision
and agreed action. Where a concern remains unresolved, parents may make a
formal complaint under the school’'s complaints policy. This may involve:

¢ Aninformal discussion.

e A written complaint to the headteacher.

e Review under the governing body or academy trust complaints procedure.
e Referral to relevant local authority processes where appropriate.

Making a complaint will not affect a pupil’s entitlement to education or support.
The complaints policy is available via the school website or the office.

11.0 Monitoring, Evaluation, Reporting and Publication

11.1 Monitoring implementation

The SENCO, senior leaders, teachers, area champions and governors or trustees
will monitor implementation through:

e Termly pupil progress meetings.

e Review of provision maps and pupil plans.

¢ Intervention observations and evaluations.

e Work scrutiny and classroom observation.

e Attendance, behaviour and exclusion analysis.

e Discussions with pupils, parents and staff.

e Review of Education, Health and Care Plan delivery.
e Staff training records.

e Accessibility audits.

e External professional feedback.

¢ Review of complaints and actions.

11.2 Evaluation of provision and outcomes

The school evaluates provision using:
e Academic progress and attainment.
¢ Achievement of individual outcomes.
¢ Intervention impact.

e Classroom observation.
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e Work scrutiny.

e Pupil voice.

e Parent feedback.

e Attendance and participation.

¢ Independence and wellbeing.

e Behaviour, suspension and exclusion information.
e Education, Health and Care Plan compliance.

e External professional feedback.

Evaluation focuses on impact and lived experience, not merely whether a plan or
intervention exists. Where provision is ineffective, it will be adapted, intensified,
replaced or discontinued.

11.3 Termly pupil progress meetings

The SENCO and class teachers hold documented termly pupil progress meetings
for pupils on the SEND register and for pupils being monitored. Meetings consider:

e Strengths and current needs.

e Progress towards measurable outcomes.

e Attendance and participation.

e Classroom provision and reasonable adjustments.
¢ Intervention impact.

e Barriers to progress.

e Pupil and parent views.

e External professional advice.

e Agreed next steps and responsibilities.

Significant concerns will be discussed with parents and may result in additional
provision, resources, staff training, specialist referral or a revised provision
timetable.

11.4 Governance reporting

Governors or trustees will receive appropriate anonymised information about:
e The number and profile of pupils with SEND.
e Progress, attainment and individual outcomes.

e Attendance, suspension and exclusion.

28



e Participation and enrichment.

¢ Intervention impact.

e Education, Health and Care Plan delivery.
e Pupil and parent feedback.

e Staff training and expertise.

e Accessibility and reasonable adjustments.
e Complaints and actions taken.

e Resource allocation and value for money.

Reporting will protect confidentiality and support strategic oversight.

11.5 SEND information report

The website SEND information report is separate from this policy. It will be
accessible, accurate and reviewed at least annually in accordance with Schedule
1 of the Special Educational Needs and Disability Regulations 2014.

The report will include:
e The types of SEND for which provision is made.
¢ Identification and assessment arrangements.
e How provision is evaluated.
e Progress assessment and review arrangements.
e Teaching approaches and curriculum adaptations.
e Additional support available.
e Access to activities outside the classroom.
e Emotional, mental and social development.
e Pupil and parent involvement.
e Transition arrangements.
e Staff expertise and training.
e Equipment and facilities.
¢ The SENCO's role and contact details.
e Complaints arrangements.
e Local offer information.

e SENDIASS contact details.
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11.6 Policy review and improvement planning

Findings from monitoring, evaluation, pupil and parent feedback, staff views, local
authority guidance and inspection developments will inform the school
development plan and the next policy review. The SENCO will identify priorities,
actions, responsibilities, timescales and measures of success.

12.0 Appendices and References

12.1 Policy-specific appendices

The following documents will be maintained or cross-referenced:

Appendix A: SEND roles and responsibilities.

Appendix B: Lowther’s three stages of support.

Appendix C: Assess-plan-do-review template.

Appendix D: Provision map and intervention review template.
Appendix E: Pupil and parent contribution form.

Appendix F: Education, Health and Care Plan annual review checklist.
Appendix G: Transition planning checklist.

Appendix H: Reasonable adjustments and accessibility checklist.
Appendix I: Specialist referral and information-sharing pathway.
Appendix J: SEND monitoring and evaluation framework.
Appendix K: Current SENCO and SEND governor contact details.

Appendix L: Links to the SEND information report, accessibility plan, local
offer, Richmond and Kingston SENDIASS and complaints policy.

12.2 Legislation

The policy should be read alongside the current versions of:

Children and Families Act 2014.

Equality Act 2010.

Education Act 1996.

Education and Inspections Act 2006.

Health and Safety at Work etc. Act 1974.

Special Educational Needs and Disability Regulations 2014.
Data Protection Act 2018.

UK General Data Protection Regulation.
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12.3 Statutory guidance and national frameworks

The school will check the current versions of:

Special educational needs and disability code of practice: 0 to 25 years.
Keeping Children Safe in Education.

Working Together to Safeguard Children.

The national curriculum in England.

Supporting pupils at school with medical conditions.
School attendance guidance.

Suspension and permanent exclusion guidance.
School admissions and fair access guidance.
Alternative provision guidance.

Children missing education guidance.

Accessibility planning guidance.

Equality Act 2010: Technical Guidance for Schools.

Guidance relating to the National Professional Qualification for Special
Educational Needs Coordinators.

12.4 Local authority and professional guidance

The school will verify and maintain current links to:

Achieving for Children local offer.
Richmond Ordinarily Available Provision guidance.
Richmond and Kingston SENDIASS: rksendiass.co.uk

Local authority Education, Health and Care Plan and annual review
procedures.

Local safeguarding partnership procedures.

Local disagreement resolution and mediation arrangements.
Education Endowment Foundation SEND guidance.

National Association for Special Educational Needs guidance.
Council for Disabled Children guidance.

Relevant professional guidance from speech and language therapy,
educational psychology, occupational therapy, sensory impairment and
other specialist services.
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